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Introduction

The fact that learning has an important place in the continuity of life underlines the concept of
lifelong learning. Nowadays, lifelong learning taking an important role because of increase of
knowledge. This situation takes learning out of boundaries of formal education. Due to lifelong learning,
individuals can carry on their learning without any age or educational institution. According to Erdamar
(2011), life and learning interact with and enrich each other. McKie (2000) defines lifelong learning as
gaining and improving knowledge, skill and attitudes that an individual is required to have for the life. In
lifelong learning, these mentioned knowledge, skill and attitudes can be fulfilled formally and informally
(Aspin and Chapman, 2001). Demirel (2009) states that successful individuals of the future are the ones
who are able to use technology effectively in reaching the information, solve problems and learn on
their own. The characteristics of these individuals who are considered to be lifelong learners can be
explained as follows (Candy, Crebert and O’Leary, 1994; Akkoyunlu, 2008): Love of learning, being
curious and asking question, having a critical spirit, making self-evaluation, establishing connections
between fields, being aware of how knowledge has existed in at least one field of study and
understanding the methodological and substantive limitations of that field, having a breadth of vision,
knowing about major current sources available in at least one field of study and asking the key research
questions pertaining to that field, determining points relevant to a wide context, managing and
evaluating this context and using the information by gathering it from various fields, being able to
comprehend and decode the information in different forms (written, statistical, graph, chart, diagram
and table), evaluating the information critically, having positive perceptions towards one’s own
capability and autonomy, having self-regulation skills (time management, goal-setting), having
knowledge of one’s own strengths and weaknesses and preferred learning style, choosing the
appropriate one from the strategies for learning in any context for oneself, understanding the difference
between surface and deep-level learning, being interested in recent developments and new issues,
being information literate and having the skills of organization. Learning does not take place
independently of the emotions of individuals. In addition, emotional intelligence can be carried forward
with lifelong learning (Yesilyaprak, 2001). It is stated that individuals who can manage their emotions
and develop methods in this regard can achieve success in every area of life (Dutoglu & Tuncel, 2008). It
is stated that emotional intelligence plays an important role in transformative learning which is accepted
as closely related with lifelong learning (Tirivanhu, 2016). In addition, the literature describes the role of
emotional intelligence in lifelong learning (Goodwin and Hallam, 2006). In this context, emotional
intelligence is another issue addressed in the research. Emotions constitute one of the most important
features which makes human distinctive as a bio-cultural and social being. They are intrinsic
circumstances that coordinate several psychological sub-systems including physiological reactions,
cognition and conscious awareness. Emotions usually arise in response to one’s changing relationships
(Mayer, Caruso and Salovey, 2000). Emotional intelligence is defined as the ability to monitor one’s own
and others’ feelings and emotions, to discriminate among these, and to use this information in order to
guide one’s thinking and actions. Emotional intelligence focuses on the appraisal of one’s own and
others’ mood states to regulate behaviors and solve problems and on forming one’s behaviors
accordingly (Salovey and Mayer, 1990). Characteristics of individuals with high level of emotional
intelligence can be summarized as follows (Saini, 2016):

e Capability to establish effective communication with other individuals,
e Being able to develop positive relationships with other individuals,

e  Ability to empathize,

e Social integration,

e Having success in business life,

o Feeling self-confident in new surroundings,

o Feeling secure with oneself and inspiring positive behaviors,

e Being more creative,

e Learning from one’s mistakes.
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When analyzed, it is seen that the abovementioned ability and/or skills are among the ones which
primary school teachers should have. It is necessary for a classroom teacher to be aware of his own
feelings, shape his own behaviors according to the current state which he is in, and above all, monitor
his students’ mood states. The reason is that students’ affective features play a critical role in their
learning. Therefore, it is considered significant that primary school teachers’ emotional intelligence have
already developed. On the other hand, when the characteristics of lifelong learners are analyzed, it is
seen that these skills are also among the ones which are required for the primary school teachers to
have. Primary school teachers as lifelong learners are the teachers who can keep up pace with the
technological advancements and perform effective teaching in the information age. Moreover, it is
thought that the primary school teachers who have lifelong learning skills can contribute to their
students’ being lifelong learners, besides their self-development. According to the literature the primary
school teachers who have lifelong learning skills can contribute to their students’ being lifelong learners
(Certel, Catikkas and Yalginkaya, 2011; Sahin-Baltaci and Demir, 2012; Tunca, Alkin-Sahin and Aydin,
2015; Yaman and Yazar, 2015). Aim of this study is to determine lifelong learning skills and emotional
intelligence levels of teacher candidates.In this way, it is thought that feedbacks can be provided to the
curricula that train teachers. In the study, it was also examined whether the teacher candidates’ lifelong
learning tendencies and emotional intelligence levels changed according to their gender and grade
levels. The reason for the determination of these variables is that different research results (in favor of
women/men) and the need to develop these skills (lifelong learning and emotional intelligence) in the
primary school teacher education curriculum. Considering all of these, in this research, it has been
aimed to investigate primary school teacher candidates’ lifelong learning tendencies and emotional
intelligence levels, and the relation between these has been analyzed. Within this scope, answers to the
following questions have been sought:

1. Whatis the level of primary school teacher candidates’ lifelong learning tendencies?

2. Do the primary school teacher candidates’ lifelong learning tendencies vary by gender and

grade?

What is the level of primary school teacher candidates’ emotional intelligence?

4. Do the primary school teacher candidates’ emotional intelligence levels vary by gender and
class levels?

5. Is there a relation between primary school teacher candidates’ lifelong learning tendencies and
emotional intelligence levels?

w

Method
Research Design

The research was designed by relational survey model that is one of the quantitative research
methods. The existence and degree of relations between dependent and independent variables are
tried to be revealed in the relational survey model (Crano and Brewer, 2002). In the correlation type of
research design, it is examined whether the variables change together and how the existing change is,
while in the comparative method, groups are formed at least between two variables according to the
independent variable and the difference between the groups is examined according to the dependent
variable (Karasar, 2005).

Study Group

Study group was determined according to convenience sampling. Convenience sampling is a specific
type of quantitative sampling where the researcher selects the sampling just because it is convenient
and ready for the study at the time (Creswell, 2012, 145). 274 of the participants including in the study
are women, and 69 of them are men. 88 first-year, 103 second-year, 82 third-year and 70 fourth-year
undergraduate students have participated in the study.

Collection of Data

Data were collected by means of Schutte Emotional Intelligence Scale adapted into Turkish language
by Tatar, Tok and Saltukoglu Schutte Emotional Intelligence Scale is in a five-point Likert-type. It consists

354



BOZDEMIR YUZBASIOGLU, ASKIN TEKKOL & FAIZ — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 49(1), 2020, 352-381

of 3 dimensions named as Optimism/Mood Regulation, Appraisal of Emotions and Utilization of
Emotions. When the reliability coefficients of the scale were examined, optimism/mood regulation was
.877; The evaluation of emotions was .812 and the use of emotions was .592. 41 items in total are
available on the scale, and 21 items are in the dimension of optimism/mood regulation, 13 items in the
appraisal of emotions and 7 items in the utilization of emotions. The Cronbach Alpha internal
consistency coefficient of the scale was found to be 0.82 and the researchers calculated the Cronbach
Alpha internal consistency coefficient for this study as 0.87. In line with literature, it was found that the
internal consistency coefficients of the scale were high. Lifelong Learning Tendencies scale developed by
Diker Cogkun is in a six-point Likert type. It consists of 4 dimensions as motivation, perseverance, lack of
regulating learning and lack of curiosity. There are totally 27 items on the scale as to be 6 items in the
dimension of motivation, 6 in perseverance, 6 in lack of regulating learning and 9 in lack of curiosity. The
reliability coefficients of the motivation dimension .880; persistence .870; lack of regulating learning was
.902 and lack of curiosity .902. The Cronbach Alpha internal consistency coefficient of the scale was
found to be 0.89 and the researchers calculated the Cronbach Alpha internal consistency coefficient for
this study as 0.92. With respect to the literature, it was found that the internal consistency coefficients
of the scale were high.

Analysis of Data

In the study, it was investigated whether there was a statistically significant relationship between the
emotional intelligence levels and lifelong learning tendencies of the primary school teacher candidates.
The first one of the two scales used in the study is lifelong learning tendencies scale. There are 27 items
in total and the minimum score to be obtained from the scale is 27 (27x1) at most, median score is 94.5
(27x3.5) and maximum score is 162 (27x6). The first two dimensions consist of the positive items that
express motivation and effort related to lifelong learning and the last two dimensions consist of the
negative items that include expressions indicating the states of the lack of regulating lifelong learning
and the lack of curiosity for the reasons of this. The other scale is emotional intelligence scale. In the
overall score for emotional intelligence, the minimum score is calculated as 41 (41x1), median score as
102.5 (41x2.5) and maximum score as 205 (41x5). There are 21 negatively worded items on the scale
and these have been analyzed by reverse coding. In the study, unpaired t test, one-way ANOVA,
Bonferroni test and simple correlation test were carried out. The normality of variables can be tested by
statistical and graphical methods. There are two elements of normality. These are skewness and kurtosis
values. The distribution is normal when these values are zero. It can be said that if the variable is
between -1.0 and +1.0, it is quite close to normal (Tabachnick and Fidell, 2001). The skewness coefficient
for the data obtained from the Lifelong Learning Tendency Scale is -0.697 and the kurtosis coefficient is
0.188. Since these values remain in the range of -1, +1, it can be said that the distribution is normal.
When the data obtained from the Emotional Intelligence Scale were examined, the skewness coefficient
was -0.272 and the kurtosis coefficient was -0.247. Since these values are in the range of -1, +1, it can be
said that the distribution is normal. Therefore, parametric statistics were used in the analysis of the
research data.

Findings

In this section, findings for the primary school teacher candidates’ lifelong learning tendencies and
emotional intelligence scores are presented. Answers related to these findings that were given by the
primary school teacher candidates to the scales were examined. Evaluations in respect to gender and
class level variables were made. In addition, total scores obtained from the scales and the relationship
between the dimensions on the scale were found and presented below in tables. Descriptive statistics
for the lifelong learning tendencies of primary school teacher candidates are in Table 1.
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Table 1.
Descriptive Statistics for Primary School Teacher Candidates Lifelong Learning Tendencies and Relevant
Dimensions

Dimensions n Minimum  Maximum X sd

Motivation (6 items) 343 6 36 31,96 4,29
Perseverance (6 items) 343 6 36 29,15 5,34
Lack of regulating learning (6 items) 343 6 36 28,44 7,31
Lack of curiosity (9 items) 343 9 54 40,70 10,45
Lifelong learning tendency 343 27 162 130,25 21,21

According to Table 1, the minimum score to be obtained from the first three dimensions of the scale
was 6 (6x1), median score was 21 (6x3,5) and maximum score was 36 (6x6). As for the lack of curiosity
that was the last dimension, it was calculated 9 (9x1) as the minimum score, 31,5 (9x3,5) as median
score and 54 (9x6) as maximum score. In mean scale score, the minimum score to be obtained from the
scale was 27 (27x1), median score was 94,5 (27x3,5) and maximum score was 162 (27x6).

Considering the findings in Table 1 on the basis of these scores, it has been found that the scores
obtained by primary school teacher candidates for motivation, perseverance, lack of regulating learning
and lack of curiosity are above median score. It has been investigated whether primary school teacher
candidates’ scores for motivation, perseverance, lack of regulating learning, lack of curiosity and lifelong
learning tendencies vary by gender, and the findings obtained in consequence of independent t-test
made for this have been presented in Table 2.

Table 2.
t-Test Results of Primary School Teacher Candidates’ Lifelong Learning Tendencies and Relevant
Dimensions by Gender

Dimensions Gender N X sd df t p

Motivation Female 274 32,32 4,02 341 3,13 0,002
Male 69 30,54 5,00

Perseverance Female 274 29,55 4,97 341 2,84 0,005
Male 69 27,53 6,37

Lack of regulating learning Female 274 28,71 7,44 341 1,37 0,170
Male 69 27,36 6,72

Lack of curiosity Female 274 41,33 10,20 341 2,27 0,024
Male 69 38,16 11,11

Lifelong learning tendency Female 274 131,93 20,15 341 2,95 0,003
Male 69 123,60 24,10

When Table 2 was examined, it was seen that the averages of motivation, perseverance, lack of
curiosity and general lifelong learning tendency scores obtained by primary school teacher candidates
vary by gender (p=0,002, p=0,005, p=0,024, p=0,003; p<0,05). However, it has been seen that the
average of lack of regulating learning score did not vary significantly according to gender. In terms of
motivation, perseverance, lack of curiosity and general lifelong learning tendency scores, female
undergraduates had a higher score average than males (Motivation female X=32,32, male X=30,54;
Perseverance female X=29,55, male X=27,53; Lack of curiosity female X0 41,33, male X= 38,16 and
Lifelong learning tendency female X= 131,93, male X= 123,60).
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Another variable in the research was class level. Findings for motivation, perseverance, lack of
regulating learning, lack of curiosity and lifelong learning tendency scores as related to the class level
were presented in Table 3.

Table 3.
Descriptive Statistics for Primary School Teacher Candidates’ Lifelong Learning Tendencies and Relevant
Dimensions by Class Level

Dimensions Class Level N X sd
Motivation 1st-vear 88 31.69 4,11
2nd-year 103 31,79 4,82
3rd-year 82 31,62 4,36
4th-year 70 32,96 3,46
Perseverance 1st-vear 88 28,33 5,51
2nd-year 103 29,14 5,13
3rd-year 82 28,84 5,56
4th-year 70 30,56 4,97
Lack of regulating 1st-vear 88 25,66 7.58
learning 2nd-year 103 29,46 6,42
3rd-year 82 30,11 6,91
4th-year 70 28,49 7,80
Lack of curiosity 1st-vear 88 36,19 11,40
2nd-year 103 41,75 9,01
3rd-year 82 42,69 9,63
4th-year 70 42,47 10,63
Lifelong learning 1st-vear 88 121,87 21,72
tendency 2nd-year 103 132,14 20,80
3rd-year 82 133,26 19,14
4th-year 70 134,48 20,99

When Table 3 was examined, it was seen that primary school teacher candidates’ lack of regulating
learning, lack of curiosity and lifelong learning tendency scores were far from each other; yet,
motivation and perseverance scores were close to each other. One-way analysis of variance has been
made to investigate whether these scores obtained by the undergraduate students vary by class level.
The results of the analysis were presented in Table 4.
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Table 4.
The Results of One-Way Analysis of Variance for Primary School Teacher Candidates’ Lifelong Learning
Tendencies and Relevant Dimensions by Class Level

Dimensions Sou.rce of Sum of df Mean Square E p
Variance Squares
Motivation Between- 88,69 3 29,56 1,614 0,186
Within-groups 6208,57 339 18,31
Total 6297,27 342
Perseverance Between- 205,46 3 68,49 2,435 0,065
Within-groups 9535,01 339 28,13
Total 9740,48 342
Lack of regulating  Between- 1017,45 3 339,15 6,660 0,000
learning
Within-groups 17263,10 339 50,92
Total 18280,55 342
Lack of curiosity Between- 2446,37 3 815,46 7,921 0,000
Within-groups 34899,00 339 102,95
Total 37345,37 342
Lifelong learning Between- 8533,85 3 2844,62 6,638 0,000
tendency
Within-groups 145264,10 339 428,51
Total 153797,95 342

According to Table 4, it has been found that there is a statistically significant difference between the
primary school teacher candidates’ lack of regulating learning, lack of curiosity and lifelong learning
tendency scores on the basis of class level; however, no statistically significant difference between
motivation and perseverance scores has been found (F=2,453, p<,05; F=6,660, p<,05; F=7,921, p<,05;
F=6,638, p<,05).

Bonferroni test to compare primary school teacher candidates’ perseverance, lack of regulating
learning, lack of curiosity and lifelong learning tendency scores by class level variable has been applied.
Relevant results were presented in Table 5.
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Table 5.
Analysis Results of Bonferroni Test for Primary School Teacher Candidates’ Lack of Regulating Learning,
Lack of Curiosity and Lifelong Learning Tendency Scores by Class Level

Dimensions Class Level Mean Standard error
Differences P
Lack of 1st-year 2nd-year -3,80 1,04 0,002
regulating
learning 3rd-year -4,45 1,09 0,000
1st-year 2nd-year -5,56 1,47 0,001
Lack of curiosity
3rd-year -6,50 1,56 0,000
4th-year -6,28 1,62 0,001
Lifelong learning 1st-year 2nd-year -10,26 3,00 0,004
tendency
3rd-year -11,39 3,18 0,002
4th-year -12,60 3,31 0,001

According to Table 5, the scores for lack of regulating learning have been in favor of 2nd and 3rd-
year undergraduates between the 1st-year and 2nd-year and 3rd-year class levels. Also, between the
1st-year and 2nd-year and the 3rd-year and 4th-year class levels, the scores for lack of curiosity and
lifelong learning tendency have been in favor of 2nd, 3rd and 4th-year undergraduates. When
considering in general, it could be said that primary school teacher candidates’ lifelong learning
tendencies increase as long as the academic grade level advances. Descriptive statistics for the
prospective classroom teachers' emotional intelligence levels were presented in Table 6.

Table 6.
Descriptive Statistics for Primary School Teacher Candidates’ Emotional Intelligence and Relevant
Dimensions

Dimensions n Minimum Maximum X sd

Optimism/mood regulation (21 items) 343 21 105 82,45 11,73
Appraisal of emotions (13 items) 343 13 65 47,38 8,59
Utilization of emotions (7 items) 343 7 35 24,05 4,58
Emotional intelligence 343 41 205 153,89 18,68

When the minimum, median and maximum scores that can be obtained from the dimensions on the
scale were examined, the minimum score is 21 (21x1), median score were 52,5 (21x2,5) and maximum
score were 105 (21x5) at the dimension of optimism/mood regulation; the minimum score were 13
(13x1), median score were 32,5 (13x2,5) and maximum score were 65 (13x5) at the dimension of
appraisal of emotions; and the minimum score was 7 (7x1), median score was 17,5 (7x2,5) and
maximum score was 35 (7x5) at the dimension of utilization of emotions. In the emotional intelligence
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score, the minimum score was calculated as 41 (41x1), median score as 102,5 (41x2,5) and maximum
score as 205 (41x5).

Considering the findings in Table 6 on the basis of these scores, it has been found that the primary
school teacher candidates’ scores for optimism/mood regulation, appraisal of emotions, utilization of
emotions and emotional intelligence are above median score. It has been investigated whether primary
school teacher candidates’ optimism/mood regulation, appraisal of emotions, utilization of emotions
and emotional intelligence scores vary by gender, and the findings obtained in consequence of
independent t-test made for this have been presented in Table 7.

Table 7.
t-Test Results of Primary School Teacher Candidates’ Emotional Intelligence and Relevant Dimensions by
Gender

Dimensions Gender N X sd df t p

Optimism/mood regulation Female 274 82,87 11,39 341 1,318 0,189
Male 69 80,79 12,92

Appraisal of emotions Female 274 47,45 8,28 341 0,288 0,773
Male 69 47,12 9,81

Utilization of emotions Female 274 24,16 4,58 341 0,893 0,373
Male 69 23,61 4,60

Emotional intelligence Female 274 154,49 18,18 341 1,179 0,239
Male 69 151,52 20,51

When Table 7 was examined, the averages of optimism/mood regulation, appraisal of emotions,
utilization of emotions and emotional intelligence scores did not vary by gender as to be statistically
significant. In other words, gender variable has not had an effect on the undergraduates' emotional
intelligence at any dimension (p=0,189, p=0,773, p=0,893, p=0,239 p<0,05).

Another variable in the research was class level. Findings for undergraduate students'
optimism/mood regulation, appraisal of emotions, utilization of emotions and emotional intelligence
scores as related to the class level were presented in Table 8.
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Table 8.
Descriptive Statistics for Primary School Teacher Candidates’ Emotional Intelligence and Relevant
Dimensions by Class Level

Dimensions Class Level N X sd
Optimism/mood 1st-vear 88 79.79 11,81
regulation 2nd-vear 103 82,30 12,45
3rd-year 82 85,61 8,55
4th-year 70 82,34 13,03
Appraisal of 1st-vear 88 45,69 7,63
emotions 2nd-vear 103 48,32 8,21
3rd-year 82 47,77 8,34
4th-year 70 47,67 10,31
Utilization of 1st-vear 88 24,44 4,63
emotions 2nd-vear 103 23,89 4,30
3rd-vear 82 24,15 4,65
4th-year 70 23,69 4,86
Emotional 1st-vear 88 149,93 15,35
intelligence 2nd-year 103 154,51 20,75
3rd-year 82 157,53 17,35
4th-year 70 153,69 20,14

When Table 8 was examined, it was seen that primary school teacher candidates’ appraisal of
emotions, utilization of emotions and emotional intelligence scores were close to each other. However,
there has been a variance in the scores at the dimension of optimism/mood regulation. One-way
analysis of variance has been made in order that the variance in these scores obtained by the
undergraduates can be examined by class level. Analysis results were presented in Table 9.
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Table 9.
The Results of One-Way Analysis of Variance for Primary School Teacher Candidates’ Emotional
Intelligence and Relevant Dimensions by Class Level

Dimensions Sou.rce of Sum of df Mean Square E p

Variance Squares
Optimism/mood Between- 1440,27 3 480,09 3,570 0,014
regulation

Within-groups 45594,58 339 134,50

Total 47034,85 342
Appraisal of Between- 360,47 3 120,16 1,636 0,181
emotions

Within-groups 24902,18 339 73,46

Total 25262,65 342
Utilization of Between- 26,42 3 8,81 0,418 0,740
emotions

Within-groups 7144,42 339 21,07

Total 7170,84 342
Emotional Between- 2506,37 3 8,81 2,425 0,066
intelligence

Within-groups 116778,76 339 21,07

Total 119285,12 342

According to Table 9, it has been seen that there is no statistically significant difference between the
primary school teacher candidates’ appraisal of emotions, utilization of emotions and emotional
intelligence scores on the basis of class level. However, statistically significant difference in primary
school teacher candidates’ optimism/mood regulation score by class level has been found (F=3,570,
p<,05).

Bonferroni test to compare primary school teacher candidates’ optimism/mood regulation score by
class level variable has been applied. Relevant results were presented in Table 10.

Table 10.
Analysis Results of Bonferroni Test for Primary School Teacher Candidates’ Optimism/Mood Regulation
Scores by Class Level

Dimension Class Level Mean Standard error
Differences P
Optimism/mood 1st-year 3rd-year 5,81 1,78 0,007

regulation

According to Table 10, the scores for optimism/mood regulation have been found different between
1st-year and 3rd-year levels. The difference found has been in favor of the 3rd-year class level.

In the research, the relationship between primary school teacher candidates’ lifelong learning
tendencies and emotional intelligence levels has also been dealt. Information including the findings for
the relationship between these was presented in Table 11.
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Table 11.
Analysis Results for the Relationship Between Primary School Teacher Candidates’ Lifelong Learning
Tendencies and Emotional Intelligence Levels

Dimensions 1 2 3 4 5 6 7 8 9

1. Motivation 1 ,2775%% 0 221%*  301%* 622** | 252*%*  280*%* ,122%*  317**
2. Perseverance 1 ,217*%*  309*%*  ,635**  266*%* ,281*%* ,072*%* ,314**
3. Lack of regulating 1 ,736 ,807 ,474 ,330 ,235 ,507
learning

4. Lack of curiosity 1 ,885%*  446**  287**  168**  453**
5. Lifelong learning 1 ,501** 383**  206** ,541**
tendency

6. Optimism/mood 1 ,355**  ]55**  8)pQ%*
regulation

7.Appraisal of 1 ,358%* [ 771%**
emotions

8. Utilization of 1 ,508**
emotions

9. Emotional 1
intelligence

When the relationship for the dimensions included in Table 11 is considered, it has been found that
there was a high-degree positive relation between motivation and perseverance dimensions, a low-
degree positive relation between motivation and lack of regulating learning, a moderate-degree positive
relation between motivation and lack of curiosity, a moderate-degree positive relation between
motivation and lifelong learning tendency, a low-degree positive relation between motivation and
optimism/mood regulation, a low-degree positive relation between motivation and appraisal of
emotions, a low-degree positive relation between motivation and utilization of emotions, and a
moderate-degree positive relation between motivation and emotional intelligence. It has been found
that there was a low-degree positive relation between the dimensions of perseverance and lack of
regulating learning, a moderate-degree positive relation between perseverance and lack of curiosity, a
moderate-degree positive relation between perseverance and lifelong learning tendency, a low-degree
positive relation between perseverance and optimism/mood regulation, a low-degree positive relation
between perseverance and appraisal of emotions, a low-degree positive relation between perseverance
and utilization of emotions, and a moderate-degree positive relation between perseverance and
emotional intelligence. It has been found that there was a high-degree positive relation between the
lack of regulating learning and lack of curiosity dimensions, a high-degree positive relation between lack
of regulating learning and lifelong learning tendency, a moderate-degree positive relation between lack
of regulating learning and optimism/mood regulation, a moderate-degree positive relation between lack
of regulating learning and appraisal of emotions, a low-degree positive relation between lack of
regulating learning and utilizations of emotions, and a moderate-degree positive relation between lack
of regulating learning and emotional intelligence dimensions. It has been found that there was a
moderate-degree positive relation between lack of curiosity and lifelong learning tendency dimensions,
a moderate-degree positive relation between lack of curiosity and optimism/mood regulation, a low-
degree positive relation between lack of curiosity and appraisal of emotions, a low-degree positive
relation between lack of curiosity and utilization of emotions, and a moderate-degree positive relation
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between lack of curiosity and emotional intelligence. It has been found that there was a moderate-
degree positive relation between the dimensions of lifelong learning tendency and optimism/mood
regulation, a moderate-degree positive relation between lifelong learning tendency and appraisal of
emotions, a low-degree positive relation between lifelong learning tendency and utilization of emotions,
and a moderate-degree positive relation between lifelong learning tendency and emotional intelligence.
It has been found that there was a moderate-degree positive relation between optimism/mood
regulation and appraisal of emotions, a low-degree positive relation between optimism/mood
regulation and utilization of emotions, and a high-degree positive relation between optimism/mood
regulation and emotional intelligence. A moderate-degree positive relation between the dimensions of
appraisal of emotions and utilizations of emotions, and a high-degree positive relation between
appraisal of emotions and emotional intelligence dimensions have been found. A moderate-degree
positive relation between utilization of emotions and emotional intelligence dimensions has been found.
In conclusion, it has been detected that a moderate-degree positive relation between primary school
teacher candidates’ lifelong learning tendencies and emotional intelligence levels was available.

Discussion & Conclusion

As a consequence of the research within the scope of which primary school teacher candidates’
lifelong learning tendencies and emotional intelligence levels are investigated, it has been detected that
primary school teacher candidates’ scores for motivation, perseverance, lack of regulating learning and
lack of curiosity are above the median score. Moreover, it has been realized that the average for the
whole scale is also above the scale median score. As based on this result, it can be said that primary
school teacher candidates’ lifelong learning tendencies are high. When the body of literature is
reviewed, it is seen that studies concluding the high level of primary school teacher candidates’ lifelong
learning tendencies are available (Cetin and Cetin, 2017; Erdogan, 2014; Ozgiir, 2016; Yaliz-Solmaz and
Aydin, 2016; Yaman, 2014). Demirel and Akkoyunlu (2017) explain the reason why primary school
teacher candidates’ lifelong learning tendencies have been found high as based on that the primary
mission of universities is to develop skills such as curiosity, search and inquiry, and therefore, to improve
individuals' abilities to access to information and generate knowledge; and lifelong learning can also be
effected by such environments. According to this, it can be considered that academic environment in
universities carry out practices contributing to primary school teacher candidates’ lifelong learning, and
so, primary school teacher candidates’ lifelong learning skills have been found high.

When it is examined whether primary school teacher candidates’ lifelong learning tendencies vary by
gender, it is seen that the general average of lifelong learning tendency scores has varied by gender. In
addition to this, it has been detected that there is also a variation at the sub-dimensions for motivation,
perseverance and lack of curiosity by gender. This variance has been found to be in favor of female
undergraduates. This result is consistent with the studies in literature (Erdogan, 2014; Evin-Gencel,
2013; izci and Kog, 2012; Ozgiir, 2016). According to Jenkins (2004), that female undergraduate
students' lifelong learning tendencies are found to be higher can be related to lifelong learning's being a
feature especially needed by females. Jenkins (2004) indicates that females strive for gaining different
qualifications by virtue of their changing jobs, quitting their jobs or taking long breaks based on their
roles and responsibilities in family life and social life. Accordingly, lifelong learning can be regarded as a
more critical skill for females.

It has been seen that there is a variation in primary school teacher candidates’ lifelong learning
tendencies and at the dimensions of lack of regulating learning and lack of curiosity, which are the sub-
dimensions, by class level. This variation has been in favor of the 2nd-year and 3rd-year levels at lack of
regulating learning dimension. Concerning the scores for lack of curiosity and lifelong learning tendency,
it has been detected that there is a variation in favor of the 2nd, 3rd and 4th-year grades between the
1st, 2nd, 3rd and 4th-year class levels. As a result, it has been realized that primary school teacher
candidates’ lifelong learning tendencies increase as long as the academic grade level advances. This
result is supported by the studies in literature (Demirel and Akkoyunlu, 2017, Diker-Coskun, 2009). The
reason why primary school teacher candidates’ lifelong learning tendencies increase in parallel with the
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advancement in academic grade level can be related to the fact that the practices in the faculty
constitute the activities contributing to lifelong learning. The cause for which the lack of curiosity
dimension has been found lower for the first-year undergraduate students, according to Gokyer and
Tirkoglu (2018), can be resulted from the curiosity for learning which the first-year students usually
have due to the excitement of being a newly-arriving university student. This curiosity decreases in
contrary to the advancement of class level. As for the reason why the lack of regulating learning
dimension has been found lower for the first-year undergraduate students, it can be related to the fact
that incoming students attend the university after having prepared for an entrance exam and have
regular studying habits originating from this preparation process. Lack of regulating learning increases in
the 2nd and 3rd-year class levels and decreases again because of the exam for which they prepare at the
4th-year class level.

Primary school teacher candidates’ emotional intelligence levels and the whole of averages of scores
at sub-dimensions have been found to be above the median scores. In this case, it can be stated that
primary school teacher candidates’ emotional intelligence levels are high. When the literature is
reviewed, it is seen that there are studies attaining the result which indicates that teacher candidates’
emotional intelligence levels are high (Dutoglu and Tuncel, 2008; Giiveng, 2012; inci, 2014). It can be
thought that the reason for this is based on the fact that the nature of teaching profession is to monitor
students' feelings and behave accordingly, to be aware of one's own feelings and to be able to control
these.

Primary school teacher candidates’ emotional intelligence scores have not varied by gender at scale
level in general and also sub-dimensions. Studies supporting this result are available in literature, too
(Diken and Aydogdu, 2018; Oskay, Erdem and Yilmaz, 2008).

Primary school teacher candidates’ emotional intelligence scores have not varied significantly by
class levels on the overall scale. When sub-dimensions are examined, it is seen that the scores for
optimism/mood regulation vary by class level. This variation is in favor of the 3rd-year grade between
the 1st and 3rd-year class levels. The reason for why a significant difference between class levels does
not exist in general can be resulted from that emotional intelligence is a personal characteristics and
practices in the university are not the activities to contribute to the prospective teachers' emotional
intelligence levels.

Finally, it has been detected that there is a moderate-degree positive relation between the primary
school teacher candidates’ lifelong learning tendencies and emotional intelligence levels. It is also seen
that low, moderate and high-degree relations between the sub-dimensions of the scales are available.
As based on this, it can be stated that primary school teacher candidates’ lifelong learning skills vary in
conjunction with the emotional intelligence. Emotional intelligence and lifelong learning skills are the
characteristics that a classroom teacher must have and are interrelated. Self-regulation, self-confidence,
problem solving and effective communication skills are included in both areas. This situation can be
considered as the reason for these two characteristics' being interrelated.

Considering that primary school teacher candidates’ lifelong learning tendencies have been found
high, but their curiosity levels decrease while the class level goes up, it can be suggested that the
practices included in the curricula of classroom education at faculties of education are arranged so as to
keep the students' curiosity to learn alive. Furthermore, to carry out supplementary studies about the
shortcomings which students experience in terms of regulating learning may be appropriate. In addition
to this, by including practices to develop primary school teacher candidates’ emotional intelligence, it
can be made a contribution to the training of teachers who are able to perceive their students' feelings
and emotions better and regulate the teaching-learning process accordingly.

In relation to the studies that will be carried out on this matter, to acquire in-depth information by
performing qualitative researches for primary school teacher candidates’ lifelong learning and
emotional intelligence can be suggested. Additionally, variables that have an effect on the primary
school teacher candidates’ lifelong learning and emotional intelligence can be examined. In conclusion,

365



BOZDEMIR YUZBASIOGLU, ASKIN TEKKOL&FAiZ— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 49(1), 2020, 352-381

the lifelong learning tendencies and emotional intelligence levels of teacher candidates’ who receive
education at different departments of the faculties of education can be investigated.
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Tiirkge Siirimui

Giris

Ogrenmenin yasamin devamliligi konusunda &nemli bir yere sahip olmasi, yasam boyu &grenme
kavramina vurgu yapmaktadir. Glinimiizde de bilginin hizla artmasiyla birlikte yasam boyu 6grenme
daha da agirlik kazanmistir. Bu durum 6grenmeyi 6rgiin egitimin sinirlarinin disina tasimistir. Yasam boyu
o6grenmeyle bireyler, herhangi bir yas ve egitim kurumu olmaksizin 6grenmelerini sirdirebilmektedir.
Erdamar’a (2011), gére yasam ve Ogrenme karsilikl bir etkilesim halindedir ve birbirini
zenginlestirmektedir. McKie (2000) yasam boyu 6grenmeyi, bireyin yasami boyunca sahip olmasi gerekli
olan bilgi, beceri ve tutumlarin kazanilmasi ve gelistiriimesi olarak tanimlamaktadir. Yasam boyu
6grenmede, s6zi edilen bilgi, beceri ve tutumlar formal ve informal olarak karsilanabilir (Aspin ve
Chapman, 2001). Demirel (2009), gelecegin basarili bireylerinin, bilgiye ulasmada teknolojiyi etkin
bicimde kullanabilen, problem c¢o6zebilen ve kendi kendine 6grenebilen bireyler oldugunu ifade
etmektedir. Yasam boyu 6grenen bireyler 6grenmeyi seven bireyler olarak kabul edilirler. Meraklidirlar
ve soru sorma konusunda isteklidirler. Ayrica elestirel bakis agisina sahiptirler ve 6z-degerlendirme
yaparlar. Farkli konular arasinda baglanti kurarlar. Vizyon sahibi bireylerdir ve en az bir ¢alisma
alanindaki bilginin nasil ortaya ¢iktigina iliskin farkindalik sahibidirler. Yasam boyu 6grenen bireyler, en
az bir calisma alanindaki temel giincel kaynaklari bilirler ve bu alana iliskin temel arastirma sorularini
sorabilirler. Ayrica, genis bir baglama iliskin tespitte bulunurlar ve bu baglami yonetme, degerlendirme
ve cesitli alanlardan bilgi elde ederek bu bilgiyi kullanma becerisine sahiptirler. Bunun yani sira, farkl
formlardaki bilgiyi anlamlandirir ve farkl formlara donustirirler. Bilgiyi elestirel olarak degerlendirirler.
Kendi kapasiteleri ve o6zerklikleri hakkinda olumlu algilara sahiptirler ve 06z-diizenleme becerileri
yiksektir. Kendi giicli ve zayif yanlarini ve tercih ettikleri 6grenme stillerini bilirler. Yiizeysel ve derin
o6grenme arasindaki farki bilir ve 6grenmelerini bu dogrultuda gergeklestirirler. Bilgi okuryazari olan
yasam boyu 6grenenler, yeni gelismelerle ve konularla ilgilidirler ve orgiitleme becerilerine sahiptirler
(Candy, Crebert ve O’Leary, 1994; Akkoyunlu, 2008).

Ogrenme, bireylerin duygularindan bagimsiz olarak gerceklesmez. Ayrica yasam boyu &grenme ile
birlikte duygusal zekanin daha ileri diizeye tasinabilmesi s6z konusudur (Yesilyaprak, 2001). Duygularini
yonetebilen ve bu konuda ydntemler gelistirebilen bireylerin yasamin her alaninda basariya
ulasabilecekleri belirtiimektedir (Dutoglu ve Tuncel, 2008). Yasam boyu 6grenme ile yakindan iliskili
olarak kabul edilen donistirici 6grenmede de duygusal zekdnin onemli bir yeri oldugu ifade
edilmektedir (Tirivanhu, 2016). Ek olarak, alanyazinda duygusal zekanin yasam boyu 06grenme
konusunda bir rolli olduguna yer verilmektedir (Goodwin ve Hallam, 2006). Bu kapsamda, arastirmada
ele alinan bir diger konu duygusal zekadir. Biyo-kiiltirel ve sosyal bir varlik olan insani olusturan en
onemli 6gelerden biri duygularidir. Duygular fizyolojik tepkiler, bilis ve bilingli farkindalik dahil olmak
Uzere bircok psikolojik alt sistemi koordine eden igsel durumlardir. Duygular genellikle bir insanin
degisen iliskilerine cevap olarak ortaya ¢ikmaktadir (Mayer, Caruso ve Salovey, 2000). Duygusal zeka,
bireyin kendisinin ve baskalarinin hislerini ve duygularini izleyebilme, bunlar arasindaki ayrimi yapabilme
ve bu bilgileri diisiince ve eylemlerine rehberlik etmek i¢in kullanma becerisi olarak tanimlanmaktadir.
Duygusal zeka, problemleri ¢6zmek ve davranislari diizenlemek igin bireyin kendisinin ve digerlerinin
duygusal durumlarinin taninmasina ve davranislarini  buna uygun olarak olusturmasinda
odaklanmaktadir (Salovey ve Mayer, 1990). Duygusal zekasi gelismis bireylerin 6zellikleri su sekilde
6zetlenebilir (Saini, 2016):

e Diger bireylerle etkili iletisim kurabilme,

e Diger bireylerle olumlu iliskiler gelistirebilme,
e Empati kurabilme,

e Sosyal bitlinlesme,

e [syasaminda basarili olabilme,
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e Yenigirilen ortamlarda 6zglivenli hissedebilme,

e Kendine gliven duyma ve olumlu davranislar telkin edebilme,

e Daha yaratici olma,

e Hatalarindan 6grenebilme.

Yukarida sozi edilen beceriler incelendiginde, bu becerilerin sinif 6gretmenlerinin sahip olmasi
gereken beceriler arasinda bulundugu gérilmektedir. Bir sinif 6gretmeninin, kendi duygularinin farkinda
olmasi, davraniglarini bulundugu duruma gére sekillendirebilmesi ve belki de en énemlisi 6grencilerinin
duygusal durumlarini izleyebilmesi gerekmektedir. Clnku 6grencilerin duyugsal 6zellikleri 6grenmeleri
konusunda kritik bir yere sahiptir. Bu nedenle, sinif 6gretmenlerinin duygusal zekalarinin gelismis olmasi
dnemli gériilmektedir. Ote yandan, yasam boyu égrenen &zellikleri incelendiginde, bu becerilerin de sinif
o6gretmenlerinin sahip olmasi beklenen beceriler arasinda oldugu gorilmektedir. Yasam boyu 6grenen
sinif 6gretmenleri teknolojik gelismeleri takip edebilen ve bilgi caginda etkili 6gretimi gergeklestirebilen
o6gretmenlerdir (European Commission, 1997). Ayrica, yasam boyu 6grenme becerilerine sahip sinif
ogretmenlerinin kendi gelisimlerinin yani sira, 6grencilerinin de yasam boyu 6grenenler olmalarina katki
saglayabilecekleri diisliniimektedir. Bu alanda yapilmis olan g¢alismalar incelendiginde, 6gretmenlerin ve
6gretmen adaylarinin yasam boyu 6grenme becerileri ve duygusal zekalarinin yiiksek olmasinin
ogrencilerinin de bu alanlarda gelismelerine katki saglayacagi ifade edilmektedir (Certel, Catikkas ve
Yalginkaya, 2011; Sahin-Baltaci ve Demir, 2012; Tunca, Alkin-Sahin ve Aydin, 2015; Yaman ve Yazar,
2015). Bu nedenle bu arastirmada 6gretmen adaylari ele alinmis ve yasam boyu 6grenme becerileri ve
duygusal zeka duzeylerinin tespit edilmesi amaglanmistir. Bu sayede 6gretmen yetistiren programlara
donitler saglanabilecegi dusliniilmektedir. Arastirmada ayrica 6gretmen adaylarinin cinsiyetleri ve sinif
diizeylerine gore yasam boyu 6grenme egilimleri ve duygusal zeka diizeylerinin degisip degismedigi de
ele alinmistir. Bu degiskenlerin belirlenmesinin sebebi, yapilan arastirmalarda ulasilan farkh sonuglar
(kadin lehine/erkek lehine) ve sinif egitimi lisans programinin bu becerileri (yasam boyu 6grenme ve
duygusal zeka) gelistirmesi konusunun tespit edilmek istenmesidir.

Bu kapsamda asagidaki sorulara cevap aranmistir:

1. Sinif 6gretmeni adaylarinin yasam boyu 6grenme egilimleri ne diizeydedir?

2. Sinif 6gretmeni adaylarinin yasam boyu 6grenme egilimleri cinsiyete ve sinif dizeylerine gore
degismekte midir?

3. Sinif 6gretmeni adaylarinin duygusal zekalari ne diizeydedir?

4. Sinif 6gretmeni adaylarinin duygusal zeka diizeyleri cinsiyete ve sinif diizeylerine gore degismekte
midir?

5. Sinif 6gretmeni adaylarinin yasam boyu 6grenme egilimleri ile duygusal zeka puanlari arasinda bir
iliski var midir?

Yontem

Arastirma Modeli

Arastirma nicel arastirma tekniklerinden iliskisel tarama modeliyle yapilmistir. iliskisel tarama
modelinde bagimli ve bagimsiz degiskenler arasindaki iligkilerin varligi ve derecesi ortaya konulmaya
cahisihr (Crano ve Brewer, 2002). Korelasyon tiirii arastirma modellerinde degiskenlerin birlikte degisip
degismedigi ve var olan degisimin nasil oldugu incelenirken, karsilastirma diirlinde ise en az iki degisken
arasinda bagimsiz degiskene gore gruplar olusturularak bagimli degiskene goére gruplar arasindaki fark
incelenir (Karasar, 2005).

Calisma Grubu

Arastirmanin ¢alisma grubunu Bati Karadeniz Bélgesinde bir devlet Universitesinde 6grenim goéren
343 sinif 6gretmeni adayi olusturmustur. Calismaya katilan bireylerin 274’G kadin, 69’u erkektir.
Calismaya 88 birinci sinif 6grencisi, 103 ikinci sinif 6grencisi, 82 Uclinct sinif 6grencisi ve 70 dordlncii
sinif 6grencisi katilmistir.
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Verilerin Toplanmasi

Veriler Tatar, Tok ve Saltukoglu’nun Tiirkceye uyarladigi Schutte Duygusal Zeka Olgegiyle ve Diker
Coskun’un gelistirdigi Yasam Boyu Ogrenme Egilimleri 6lcegiyle toplanmistir. Shutte Duygusal Zeka
dlgegi besli likert tipindedir. lyimserlik/ruh halinin diizenlenmesi, duygularin degerlendirilmesi,
duygularin kullanimi adli 3 boyuttan olusmaktadir. Olgekte toplamda 41 madde bulunmakta ve
iyimserlik/ruh halinin dizenlenmesi boyutunda 21 madde, duygularin degerlendirilmesi boyutunda 13
ve duygularin kullanimi boyutunda 7 madde bulunmaktadir. Olgcegin boyutlarina iliskin giivenirlik
katsayilari incelendiginde, iyimserlik/ruh halinin diizenlenmesi .877; duygularin degerlendirilmesi .812 ve
duygularin kullanimi .592 olarak hesaplanmistir. Olcegin CronbachAlpha i tutarlik katsayisi 0,82 olarak
bulunmusg ve arastirmacilar bu ¢alismanin CronbachAlpha ig tutarlik katsayisini 0,87 olarak hesaplamistir.
Bu alanda yapilmis olan ¢alismalar incelendiginde de 6lgege iliskin i¢ tutarhk katsayilarinin yiksek oldugu
tespit edilmistir. Yasam Boyu Ogrenme Egilimleri olgegi altih likert tipindedir. Motivasyon, sebat,
dgrenmeyi diizenleme yoksunlugu ve merak yoksunlugu olmak lizere 4 boyuttan olusmaktadir. Olgekte
toplamda 27 madde bulunmakta ve motivasyon boyutunda 6 madde, sebat boyutunda 6 madde,
6grenmeyi diizenleme yoksunlugu boyutunda 6 madde ve merak yoksunlugu boyutunda 9 madde
bulunmaktadir. Olgegin boyutlarina iliskin giivenirlik katsayilari ise motivasyon .880; sebat .870;
dgrenmeyi diizenlemede yoksunluk .902 ve merak yoksunlugu .902 olarak hesaplanmistir. Olcegin
CronbachAlpha i¢ tutarhhk katsayisi 0.89 olarak bulunmus ve arastirmacilar bu g¢alismanin
CronbachAlpha i¢ tutarlilik katsayisi 0,92 olarak hesaplanmistir. Bu alanda yapilmis olan ¢alismalar
incelendiginde de olgege iliskin i¢ tutarhk katsayilarinin yiiksek oldugu tespit edilmistir.

Verilerin Analizi

Arastirmada, sinif 6gretmen adaylarinin duygusal zeka diizeyleri ve yasam boyu 6grenme egilimleri
arasinda istatistiksel olarak anlamh bir iliski olup olmadigi incelenmistir. Kullanilan iki élgegin ilki yasam
boyu 6grenme egilimleri Olcegidir. Toplamda 27 madde vardir ve Olgekten en yilksek alinabilecek
minimum puan (27x1) 27, ortanca puani (27x3,5) 94,5 ve maksimum puan (27x6) 162’dir. ilk iki boyut
yasam boyu 6grenmeye iliskin motivasyon ve cabayi ifade eden olumlu maddelerden son iki boyut ise
yasam boyu 6grenmeyi diizenleyememe ve bunun nedenlerine iliskin merak yoksunlugu durumlarini
belirten ifadelere sahip olumsuz maddelerden olusan boyutlardir. Diger 6lgek duygusal zeka olgegidir.
Duygusal zeka genel puaninda en diistik puan 41 (41x1), orta puan 102,5 (41x2,5) ve en yiksek puan 205
(41x5) olarak hesaplanmaktadir Olcekte 21 adet olumsuz madde vardir bunlar ters kodlamayla analize
tabi tutulmustur. Calismada SPPS 22 kullanilarak bagimsiz érneklemler igin t testi, tek yonlic ANOVA,
Bonferronni testi ve basit korelasyon testi yapilmistir. istatistiksel ve grafiksel yéntemlerle degiskenlerin
normalligi test edilebilir. Normalligin iki unsuru bulunmaktadir. Bunlar c¢arpiklik ve basiklik degerleridir.
Bu degerler sifir oldugu zaman dagilim normaldir. Degiskenin -1,0 ve +1,0 arasinda olmasi durumunda
normale oldukca yakin oldugu sdylenebilir (Tabachnick ve Fidell, 2001). Yasam Boyu Ogrenme Egilimi
Olgeginden elde edilen veriler igin garpiklik katsayisi -0.697, basiklik katsayisi 0,188’dir. Bu degerler -1,
+1 araliginda kaldigi igin dagihmin normal oldugu séylenebilir. Duygusal Zeka Olgeginden elde edilen
veriler incelendiginde carpiklik katsayisi -0.272, basiklik katsayisi -0.247’dir. Bu degerler de -1, +1
araliginda oldugundan ayni sekilde dagilimin normal oldugu soylenebilir. Bu nedenle arastirma
verilerinin analizinde parametrik istatistikler kullaniimistir.

Bulgular

Bu bolimde sinif 6gretmeni adaylarinin yasam boyu 6grenme egilimleri ve duygusal zeka puanlarina
yonelik bulgular sunulmustur. Bu bulgulara yonelik 6gretmen adaylarinin dlgeklere verdikleri yanitlar
incelenmistir. Cinsiyet ve sinif degiskeni bakimindan degerlendirme yapilmistir. Bunun yaninda
olgeklerden alinan toplam puanlar ve 6lceklerdeki boyutlar arasinda iliski bulunmus ve tablolar halinde
asagida yer verilmistir. Sinif 6gretmeni adaylarinin yasam boyu 6grenme egilimlerine iliskin betimsel
istatistikler Tablo 1’de yer almaktadir.
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Tablo 1.
Sinif 6gretmeni adaylarinin yasam boyu 6grenme egilimi ve boyutlarina yénelik betimsel istatistikler

Boyutlar N En disiik En Yiksek X ss
Motivasyon (6 madde) 343 6 36 31.96 4.29
Sebat (6 madde) 343 6 36 29.15 5.34
Ogrenmeyi diizenlemede yoksunluk (6 343 6 36 28.44 7.31
madde)

Merak yoksunlugu (9 madde) 343 9 54 40.70 10.45
Yagam boyu 6grenme egilimi 343 27 162 130.25 21.21

Tablo 1’e gére, Olgegin ilk lic boyutundan alinabilecek en diisiik puan (6x1) 6, orta puan (6x3.5) 21 ve
en ylksek puan (6x6) 36’dir. Son boyut olan merak yoksunlugu ise en dusiik (9x1) 9, orta puan (9x3.5)
31.5 ve en yiiksek (9x6) 54 puan olarak hesaplanmaktadir. Olgegin genel ortalamasinda &lcekten
alinabilecek minimum puan (27x1) 27, ortanca puani (27x3,5) 94.5 ve maksimum puan (27x6) 162’dir. Bu
puanlardan yola c¢ikarak Tablo 1’deki bulgulara bakildiginda 6gretmen adaylarinin motivasyon, sebat,
6grenmeyi dizenlemede yoksunluk, merak yoksunlugu puanlarinin orta puanin (zerine oldugu
bulunmustur. Ogretmen adaylarinin motivasyon, sebat, 6grenmeyi diizenlemede yoksunluk, merak
yoksunlugu ve yasam boyu 6grenme egilimi puanlarinin cinsiyet degiskeni agisindan farklilasma durumu
incelenmis ve bunun igin yapilan bagimsiz t-testi sonucunda elde edilen bulgular Tablo 2’te sunulmustur.

Tablo 2.

Sinif 6gretmen adaylarinin yasam boyu égrenme egilimi ve boyutlarinin cinsiyete gére t testi sonuglari

Boyutlar Cinsiyet N X ss sd t p

Motivasyon Kadin 274 32.32 4,02 341 3.13 0.002
Erkek 69 30.54 5.00

Sebat Kadin 274 29.55 4.97 341 2.84  0.005
Erkek 69 27.53 6.37

Ogrenmeyi diizenlemede Kadin 274 28.71 7.44 341 1.37 0.170

yoksunluk Erkek 69 27.36 6.72

Merak yoksunlugu Kadin 274 41.33 10.20 341 2.27 0.024
Erkek 69 38.16 11.11

Yasam boyu 6grenme Kadin 274 131.93 20.15 341 2.95 0.003

egilimi Erkek 69 123.60 24.10

Tablo 2 incelendiginde 6gretmen adaylarinin motivasyon, sebat, merak yoksunlugu ve genel yasam
boyu 6grenme egilimi puan ortalamalarinin cinsiyete gore farklilastigi goriilmektedir (p<0.05). Bununla
birlikte 6grenmeyi dizenlemede yoksunluk puan ortalamasinin cinsiyete goére anlamli farklilik
olusturmadig goriilmistlr. Motivasyon, sebat, merak yoksunlugu ve genel yasam boyu 6grenme egilimi
puanlari agisindan kiz ogrenciler erkek o6grencilerden daha yiksek puan ortalamasina sahiptir
(Motivasyon kiz X=32.32, erkek X=30.54; Sebat kiz X=29.55, erkek X=27.53; merak yoksunlugu kiz X0
=1,33, erkek X= 38.16 ve yasam boyu 6grenme egilimi kiz X= 131.93, erkek X= 123.60).

Arastirmada diger bir degisken sinif dizeyidir. Sinif diizeyine yonelik olarak motivasyon, sebat,
o6grenmeyi diizenlemede yoksunluk, merak yoksunlugu ve yasam boyu 6grenme egilimi puanlarina iliskin
bulgular Tablo 3’te yer verilmistir.
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Tablo 3.
Sinif Diizeyine Gére Sinif Ogretmeni Adaylarinin Yasam Boyu Ogrenme Egilimleri ve Boyutlarina Yénelik
Betimsel Istatistikler

Boyutlar Sinif Dlzeyi n X ss
Motivasyon 1. Sinif 88 31.69 411
2. Sinif 103 31.79 4.82
3. Sinif 82 31.62 4.36
4. Sinif 70 32.96 3.46
Sebat 1. Sinif 88 28.33 5.51
2. Sinif 103 29.14 5.13
3. Sinif 82 28.84 5.56
4. Sinif 70 30.56 497
Ogrenmeyi 1. Sinif 88 25.66 7.58
dizenlemede 2. Sinif 103 29.46 6.42
yoksunluk
3. Sinif 82 30.11 6.91
4. Sinif 70 28.49 7.80
Merak yoksunlugu 1. Sinif 88 36.19 11,40
2. Sinif 103 41.75 9.01
3. Sinif 82 42.69 9.63
4. Sinif 70 42.47 10.63
Yasam boyu 1. Sinif 88 121.87 21.72
ogrenme egilimi 2. Sinif 103 132.14 20.80
3. Sinif 82 133.26 19.14
4. Sinif 70 134.48 20.99

Tablo 3 incelendiginde 6gretmen adaylarinin 6grenmeyi diizenlemede yoksunluk, merak yoksunlugu
ve yasam boyu 6grenme egilimi puanlarinin birbirine uzak, motivasyon ve sebat puaninin birbirine yakin
oldugu gérilmektedir. Ogrencilerin aldiklari bu puanlarin sinif diizeyi degiskeni acisindan farkhlasma
durumunun incelenmesi igin tek yonlU varyans analizi yapilmistir. Analiz sonuglari Tablo 4’te
sunulmustur.
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Tablo 4.
Sinif Ogretmeni Adaylarinin Yasam Boyu Odrenme Egilimi ve Boyutlarinin Sinif Diizeyine Yénelik Tek
Yénlii Varyans Analizi Sonuglari

Boyutlar Varyansin Kareler Kareler

o F
Kaynagi Toplami d Ortalamasi P
Motivasyon Gruplar Arasi 88.69 3 29.56 1.614 0.186
Grup ci 6208.57 339 18.31
Toplam 6297.27 342
Sebat Gruplar Arasi 205.46 3 68.49 2435 0.065
Grup lgi 9535.01 339 28.13
Toplam 9740.48 342
Ogrenmeyi Gruplar Arasi 1017.45 3 339.15 6.660 0.0001
diizenlemede .
yoksunluk Grup Igi 17263.10 339 50.92
Toplam 18280.55 342
Merak yoksunlugu  Gruplar Arasi 2446.37 3 815.46 7.921 0.0001
Grup lgi 34899-.00 339 102.95
Toplam 37345.37 342
Yasam boyu Gruplar Arasi 8533.85 3 2844.62 6.638 0.0001
o6grenme egilimi .
Grup Igi 145264.10 339 428.51
Toplam 153797.95 342

Tablo 4’e gore 6gretmen adaylarinin 6grenmeyi diizenlemede yoksunluk, merak yoksunlugu yasam
boyu 6grenme egilimi puanlari arasinda sinif diizeyine gére anlamli bir farkhilik bulunmus (F 3 335=2.453,
p<.05; F=6.660, p<.05; F=7.921, p<.05; F=6.638, p<.05).; motivasyon ve sebat puanlari arasinda anlamli
farklilik bulunmamigtir

Ogretmen adaylarinin sinif diizeyi degiskeni acisindan adaylarinin sebat, 6grenmeyi diizenlemede
yoksunluk, merak yoksunlugu ve yasam boyu 06grenme egilimi puanlarinin Bonferronni testi
karsilastirmasi yapilmistir. Buna iliskin sonuglar Tablo 5’te yer almaktadir.
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Tablo 5.
Sinif Ogretmeni Adaylarinin Ogrenmeyi Diizenlemede Yoksunluk, Merak Yoksunlugu Ve Yasam Boyu
Ogrenme Egilimi Puanlarinin Sinif Diizeyi Degiskenine iliskin Bonferroni Testi Analiz Sonuglari

Boyutlar Sinif dizeyi Ortalamalar sd
farki P
Ogrenmeyi 1. sinif 2. sinif -3.80 1.04 0.002
dizenlemede
yoksunluk 3. sinif -4.45 1.09 0.0001
1. sinif 2. sinif -5.56 1.47 0.001
Merak yoksunlugu
3. sinif -6.50 1.56 0.0001
4. sinif -6.28 1.62 0.001
Yagam boyu 1. sinif 2. sinif -10.26 3.00 0.004
0grenme egilimi
3. sinif -11.39 3.18 0.002
4. sinif -12.60 331 0.001

Tablo 5’e gore 6grenmeyi dizenlemede yoksunluk puanlari 1. ve 2.sinif ile 3.sinif arasinda 2 ve 3.
siniflarin lehine olmustur. Merak yoksunlugu ve yasam boyu 6grenme egilimi puanlari 1. ve 2.sinif, 3.sinif
ve 4.sinif arasinda da 2., 3. ve 4. siniflar lehine olmustur. Genel olarak bakildiginda 6gretim kademesi
artikca 6gretmen adaylarin yasam boyu 6grenme egilimlerinin arttigi séylenebilir.

Sinif 6gretmeni adaylarinin duygusal zeka dizeylerine iliskin betimsel istatistikler Tablo 6’da verilmistir.

Eisl?géretmeni Adaylarinin Duygusal Zekd ve Boyutlarina Yénelik Betimsel istatistikler

Boyutlar n En disiik  En yiiksek X ss
ir:/\;rzzzr)lik/ruh halinin dizenlenmesi (21 343 21 105 82.45 11.73
Duygularin degerlendirilmesi (13 madde) 343 13 65 47.38 8.59
Duygularin kullanimi (7 madde) 343 7 35 24.05 4.58
Duygusal zeka 343 41 205 153.89 18.68

Olgekte yer alan boyutlardan alinabilecek en diisiik, orta ve en yiiksek puanlari incelendiginde
iyimserlik/ruh halinin dizenlenmesi boyutunda en disiik puan 21 (21x1), orta puan 52,5 (21x2.5), en
ylksek puan 105 (21x5), duygularin degerlendirilmesi boyutunda en dusik puan 13 (13x1), orta puan
32.5 (13x2.5), en yuksek puan 65 (13x5), duygularin kullanimi boyutunda en dusik puan 7 (7x1), orta
puan 17.5 (7x2.5), en yiuksek puan 35 (7x5) ‘dir. Duygusal zeka puaninda en dusik puan 41 (41x1), orta
puan 102.5 (41x2.5) ve en yiksek puan 205 (41x5) olarak hesaplanmaktadir. Bu puanlardan yola gikarak
Tablo 6’daki bulgulara bakildiginda 6gretmen adaylarinin iyimserlik/ruh halinin diizenlenmesi,
duygularin degerlendirilmesi, duygularin kullanimi ve duygusal zekd puanlari orta diizeyin Ustiinde
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bulunmustur. Ogretmen adaylarinin iyimserlik/ruh halinin diizenlenmesi, duygularin degerlendirilmesi,
duygularin kullanimi ve duygusal zeka puanlarinin cinsiyete degiskeni agisindan farklilasma durumu
incelenmis ve bunun igin yapilan bagimsiz t-testi sonucunda elde edilen bulgular Tablo 7’'de
sunulmustur.

Tablo 7.

Sinif 6gretmen Adaylarinin Duygusal Zekéa ve Boyutlarinin Cinsiyete Gére t Testi Sonuglari

Boyutlar Cinsiyet n X sS sd t p

iyimserlik/ruh halinin Kadin 274 82.87 11.39 341 1.318 0.189

diizenlenmesi Erkek 69 80.79 12.92

Duygularin Kadin 274 47.45 8.28 341 0.288 0.773

degerlendirilmesi Erkek 69 47.12 9.81

Duygularin kullanimi Kadin 274 24.16 4.58 341 0.893 0.373
Erkek 69 23.61 4.60

Duygusal zeka Kadin 274 154.49 18.18 341 1.179 0.239
Erkek 69 151.52 20.51

Tablo 7 incelendiginde iyimserlik/ruh halinin diizenlenmesi, duygularin degerlendirilmesi, duygularin
kullanimi ve duygusal zeka puan ortalamalari cinsiyete gore anlamli farkhlik géstermemistir. Yani cinsiyet
degiskeni 6grencilerin duygusal zekalarini hicbir boyutta etkilememistir. (p=0.189, p=0.773, p=0.893,
p=0.239 p<0.05).

Arastirmada diger bir degisken sinif duzeyidir. Sinif diizeyine yonelik 6grencilerin iyimserlik/ruh
halinin dizenlenmesi, duygularin degerlendirilmesi, duygularin kullanimi ve duygusal zeka puanlarina
iliskin bulgular Tablo 8’de yer almaktadir.
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Tablo 8.
Sinif Diizeyine Gére Sinif Odretmeni Adaylarinin Duygusal Zekd ve Boyutlarina Yénelik Betimsel
Istatistikler

Boyutlar Sinif Dlzeyi n X ss
iyimserlik/ruh halinin 1. Sinif 88 79.79 11.81
dizenlenmesi 2. Sinif 103 82.30 12.45
3. Sinif 82 85.61 8.55
4. Sinif 70 82.34 13.03
Duygularin 1. Sinif 88 45.69 7.63
degerlendirilmesi 2. Sinif 103 48.32 8.21
3. Sinif 82 47.77 8.34
4. Sinif 70 47.67 10.31
Duygularin kullanimi 1. Sinif 88 24.44 4.63
2. Sinif 103 23.89 4.30
3. Sinif 82 24.15 4.65
4. Sinif 70 23.69 4.86
Duygusal zeka 1. Sinif 88 149,93 15.35
2. Sinif 103 154.51 20.75
3. Sinif 82 157.53 17.35
4. Sinif 70 153.69 20.14

Tablo 8 incelendiginde 6gretmen adaylarinin duygularin degerlendirilmesi, duygularin kullanimi ve
duygusal zekd puanlarinin birbirine yakin oldugu gorilmektedir. Fakat iyimserlik/ruh halinin
diizenlenmesi boyutunda puanlarda bir farklilasma olmustur. Ogrencilerin aldiklari bu puanlarin sinif
dizeyi degiskeni agisindan farklilasma durumunun incelenmesi igin tek yonll varyans analizi yapiimistir.
Analiz sonuglari Tablo 9’da sunulmustur.
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Tablo 9.
Sinif Ogretmeni Adaylarinin Duygusal Zekd ve Boyutlarinin Sinif Diizeyine Yénelik Tek Yénlii Varyans
Analizi Sonuglari

Boyutlar Varyansin Kareler q Kareler F

Kaynagi Toplami Ortalamasi P
iyimserlik/ruh Gruplar Arasi 1440.27 3 480.09 3.570 0.014
halinin .
diizenlenmesi Grup Igi 45594.58 339 134.50

Toplam 47034.85 342
Duygularin Gruplar Arasi 360.47 3 120.16 1.636 0.181
degerlendirilmesi .

Grup Igi 24902.18 339 73.46

Toplam 25262.65 342
Duygularin Gruplar Arasi 26.42 3 8.81 0.418 0.740
kullanimi .

Grup lgi 7144.42 339 21.07

Toplam 7170.84 342
Duygusal zeka Gruplar Arasi 2506.37 3 8.81 2.425 0.066

Grup gi 116778.76 339 21.07

Toplam 119285.12 342

Tablo 9’a gore 6gretmen adaylarinin duygularin degerlendirilmesi, duygularin kullanimi ve duygusal
zekd puanlari arasinda sinif degiskenine gore anlamli bir farklilk gorilmemistir. Bunun yaninda
6gretmen adaylarinin iyimserlik/ruh halinin dizenlenmesi puaninin sinif diizeyine gére anlamli farkhhk
bulunmustur F=3.570, p<.05)

Ogretmen adaylarinin sinif diizeyi degiskeni agisindan iyimserlik/ruh halinin diizenlenmesi puaninin
Bonferronni testi karsilastirmasi yapilmistir. Buna iliskin bulgular tablo 10’da yer almaktadir.

Tablo 10.
Sinif Ogretmeni Adaylarinin lyimserlik/Ruh Halinin Diizenlenmesi Puanlarinin Sinif Diizeyi Dediskenine
iliskin Bonferroni Testi Analiz Sonuclari

Boyut Sinif diizeyi Ortalamalar Standart hata
farki P

iyimserlik/ruh
halinin 1. sinif 3. sinif -5.81 1.78 0.007
dizenlenmesi

Tablo 10’a gore iyimserlik/ruh halinin diizenlenmesi puanlari 1.sinif ve 3.sinif arasinda bulunmustur.
Bulunan fark 3. sinifin lehine olmustur.

Arastirmada, sinif 6gretmeni adaylarinin yasam boyu 6grenme egilimleri ile duygusal zeka dizeyleri
arasindaki iliski de ele alinmistir. Aradaki iliskinin verilerini iceren bilgiler Tablo 11’de yer almaktadir.
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Tablo 11.

Yasam Boyu Ogrenme Egilimleri ile Duygusal Zekd Diizeyleri Arasindaki iliskiye Dair Analiz Sonuglar
Boyutlar 1 2 3 4 5 6 7 8 9

1. Motivasyon 1 J75%% 0 221%*  301%*  622** [ 252%*  280** |122%*  317%**
2. Sebat 1 217**  309*%*  635**  .266%* .281*%* .072%* | 314%**
3. Ogrenmeyi 1 .736 .807 474 .330 .235 .507
diizenlemede yoksunluk

4. Merak yoksunlugu 1 .885**  A446**  287** |168** 453**
5. Yasam boyu égrenme 1 .501**  383**  206*%* .541%**
egilimi

6. lyimserlik/ruh halinin 1 .355%*  |155**  829**
diizenlenmesi

7.Duygularin 1 .358**  [771**
degerlendirilmesi

8. Duygularin kullanimi 1 .508**
9. Duygusal zeka 1

Tablo 11’de yer olan boyutlara yonelik iliskiye bakildiginda motivasyon boyutuyla sebat boyutu
arasinda pozitif yonde yliksek diizeyde (>.70), motivasyon boyutuyla 6grenmeyi dizenlemede yoksunluk
boyutu arasinda pozitif yonde disiik dizeyde (<.40), motivasyon boyutuyla merak yoksunlugu boyutu
arasinda pozitif yonde orta diizeyde (>.40), motivasyon boyutuyla yasam boyu 6grenme arasinda pozitif
yonde orta diizeyde, motivasyon boyutuyla iyimserlik/ruh halinin diizenlenmesi boyutu arasinda pozitif
yonde dusiik diizeyde, motivasyon boyutuyla duygularin degerlendirilmesi boyutu arasinda pozitif yonde
diisik diizeyde, motivasyon boyutuyla duygularin kullanimi boyutu arasinda pozitif yonde disik
diizeyde, motivasyon boyutuyla duygusal zeka arasinda pozitif yonde orta dizeyde bir iliski
bulunmustur. Sebat boyutuyla 6grenmeyi diizenlemede yoksunluk boyutu arasinda pozitif yonde disiik
diizeyde, sebat boyutuyla merak yoksunlugu boyutu arasinda pozitif yénde orta diizeyde, sebat
boyutuyla yasam boyu 6grenme arasinda pozitif yonde orta diizeyde, sebat boyutuyla iyimserlik/ruh
halinin dizenlenmesi boyutu arasinda pozitif yonde disik dizeyde, sebat boyutuyla duygularin
degerlendirilmesi boyutu arasinda pozitif yonde dislk diizeyde, sebat boyutuyla duygularin kullanimi
boyutu arasinda pozitif yonde diisiik diizeyde, sebat boyutuyla duygusal zeka arasinda pozitif yonde orta
diizeyde iliski bulunmustur. Ogrenmeyi diizenlemede yoksunluk boyutuyla merak yoksunlugu boyutu
arasinda pozitif yonde ylksek dizeyde, 6grenmeyi diizenlemede yoksunluk boyutuyla yasam boyu
o6grenme arasinda pozitif yonde yiksek diizeyde, 6grenmeyi diizenlemede yoksunluk boyutuyla
iyimserlik/ruh halinin diizenlenmesi boyutu arasinda pozitif yonde orta dizeyde, 6grenmeyi
diizenlemede yoksunluk boyutuyla duygularin degerlendirilmesi pozitif yonde orta diizeyde, 6grenmeyi
diizenlemede yoksunluk duygularin kullanimi boyutu arasinda pozitif yonde disik diizeyde, 6grenmeyi
diizenlemede yoksunluk boyutuyla duygusal zeka arasinda pozitif yénde orta diizeyde iliski bulunmustur.
Merak yoksunlugu boyutu ile yasam boyu 6grenme arasinda pozitif yonde orta diizeyde, merak
yoksunlugu iyimserlik/ruh halinin dizenlenmesi boyutu arasinda pozitif yonde orta diizeyde, merak
yoksunlugu boyutu ile duygularin degerlendirilmesi boyutu arasinda pozitif yénde disik diizeyde, merak
yoksunlugu boyutu ile duygularin kullaniimasi boyutu arasinda pozitif yonde disik diizeyde, merak
yoksunlugu boyutu ile duygusal zeka arasinda pozitif yonde orta dizeyde iliski bulunmustur. Yasam boyu
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o6grenme egilimi ile iyimserlik/ruh halinin dizenlenmesi boyutu arasinda pozitif yénde orta duizeyde,
yasam boyu 6grenme egilimi ile duygularin degerlendirilmesi boyutu arasinda pozitif yonde orta
dizeyde, yasam boyu 6grenme egilimi ile duygularin kullanimi arasinda pozitif yonde diisiik diizeyde,
yasam boyu 6grenme egilimi ile duygusal zeka arasinda pozitif yonde orta dizeyde iliski bulunmustur.
iyimserlik/ruh halinin diizenlenmesi boyutu ile duygularin degerlendirilmesi boyutu arasinda pozitif
yonde orta diizeyde, iyimserlik/ruh halinin diizenlenmesi ile duygularin kullanimi boyutu arasinda pozitif
yobnde dusik dizeyde, iyimserlik/ruh halinin dizenlenmesi boyutu ile duygusal zekd arasinda pozitif
yonde yiiksek diizeyde iliski bulunmustur. Duygularin degerlendirilmesi boyutu ile duygularin kullanimi
boyutu arasinda pozitif yonde orta diizeyde, duygularin degerlendirilmesi duygusal zeka arasinda pozitif
yonde yiuksek dizeyde iliski bulunmustur. Duygularin kullaniimasi ile duygusal zeka arasinda pozitif
yonde orta diizeyde iliski bulunmustur. Sonug olarak, yasam boyu 6grenme egilimleri ile duygusal zeka
diizeyi arasinda pozitif yonde orta diizeyde bir iliski oldugu tespit edilmistir.

Tartisma ve Sonug

Sinif 6gretmeni adaylarinin yasam boyu 6grenme egilimleri ile duygusal zeka diizeylerinin incelendigi
arastirmanin sonucunda, sinif 6gretmeni adaylarinin motivasyon, sebat, 6grenmeyi diizenlemede
yoksunluk, merak yoksunlugu puanlarinin orta puanin Uzerine oldugu belirlenmistir. Ayrica, 6lgegin
tamamina iliskin ortalamanin da Olgek orta puaninin Gzerinde oldugu gorilmistir. Bu sonuca gore,
o6gretmen adaylarinin yasam boyu 06grenme egilimlerinin yiksek oldugu soylenebilir. Alanyazini
incelendiginde, 6gretmen adaylarinin yasam boyu 6grenme egilimlerinin yiiksek oldugu sonucuna ulasan
calismalar oldugu goériilmektedir (Cetin ve Cetin, 2017; Erdogan, 2014; Ozgiir, 2016; Yaliz-Solmaz ve
Aydin, 2016; Yaman, 2014). Demirel ve Akkoyunlu (2017) sinif 6gretmeni adaylarinin yasam boyu
o6grenme egilimlerinin ylksek ¢ikmasinin nedenini; Gniversitelerin temel amacinin merak, arama ve
sorgulama gibi becerilerin gelistirilmesi ve bdylece bireylerin bilgiye erisme ve bilgi Gretme yeteneklerini
gelistirmek oldugunu, yasam boyu 06grenmenin de bu tir ortamlardan etkilenebilmesi olarak
actklamaktadirlar. Buna goére, lniversite ortaminin 6gretmen adaylarinin yasam boyu 6grenmelerine
katki saglayabilecek uygulamalarda bulunmasi dolayisiyla sinif 6gretmeni adaylarinin yasam boyu
6grenme becerilerinin yiiksek ¢iktigi diaslnulebilir.

Ogretmen adaylarinin yasam boyu &grenme egilimlerinin cinsiyete gére degisimi incelendiginde,
genel yasam boyu 6grenme egilimi puan ortalamalarinin cinsiyete gore farklilastigi gériilmektedir. Bunun
yani sira, motivasyon, sebat ve merak yoksunlugu alt boyutlarinda da cinsiyete gore farklilasma oldugu
tespit edilmistir. Bu farklilik kiz 6grenciler lehine bulunmustur. Bu sonug alanyazinindaki ¢alismalarla da
tutarhilik géstermektedir (Erdogan, 2014; Evin-Gencel, 2013; izci ve Kog, 2012; Ozgiir, 2016). Kiz
ogrencilerin yasam boyu 6grenme egilimlerinin daha yiksek ¢ikmasi Jenkins’e (2004) gére, yasam boyu
o6grenmenin ozellikle kadinlarin ihtiyag duydugu bir 6zellik olmasi ile iliskilendirilebilmektedir. Jenkins
(2004), kadinlarin islerini degistirmeleri, islerini birakmalari ya da aile hayatindaki ve sosyal yasamdaki
rolleri ve sorumluluklari nedeniyle isten uzak kalmalari nedeni ile, farkli nitelikler kazanma ¢abasinda
olduklarini belirtmektedir. Buna gore, yasam boyu 6grenmenin kadinlar i¢in daha kritik bir beceri oldugu
disunulebilir.

Sinif 6gretmeni adaylarinin yasam boyu 0Ogrenme egilimleri ve alt boyutlar olan 6grenmeyi
dizenlemede yoksunluk, merak yoksunlugu boyutlarinda sinif diizeyi agisindan farklilasma oldugu
gorilmistur. Bu farklilasma 6grenmeyi diizenlemede yoksunluk boyutunda 2 ve 3. siniflarin lehine
olmustur. Merak yoksunlugu ve yasam boyu 6grenme egilimi puanlarinda ise 1., 2., 3. ve 4.sinif arasinda
da 2., 3. ve 4. siniflar lehine farklihk oldugu tespit edilmistir. Sonu¢ olarak 6gretim kademesi artikca
o6gretmen adaylarin yasam boyu 6grenme egilimlerinin arttigi tespit edilmistir. Bu sonug alanyazindaki
calismalar ile desteklenmektedir (Demirel ve Akkoyunlu, 2017, Diker-Coskun, 2009). Sinif 6gretmeni
adaylarinin yasam boyu 6grenme egilimlerinin sinif diizeyi arttikga artmasinin nedeni, fakiltedeki
uygulamalarin yasam boyu 6grenmeye katki saglayabilecek etkinlikler olmasi ile iliskilendirilebilir. Merak
yoksunlugu boyutunun birinci sinif 6grencilerinde daha disik ¢cikmasinin nedeni, Gokyer ve Tirkoglu'na
(2018) gore, birinci sinif 6grencilerinin Universiteye yeni gelmenin heyecanindan 6tirt duyduklari
dgrenme merakindan kaynaklanabilmektedir. Bu merak sinif diizeyi arttikca azalmaktadir. Ogrenmeyi
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dizenlemede yoksunluk boyutunun birinci siniflarda daha dusuk ¢ikmasinin nedeni ise birinci sinifa
baslayan 6grencilerin bir sinava hazirlanarak Universiteye gelmis olmalari ve bundan kaynakli diizenli
calisma aliskanliklarinin olmast ile iliskilendirilebilir. Ogrenmeyi diizenlemede yoksunluk ikinci ve Giglinci
sinifta artis géstermekte, dordinci sinifta ise hazirlandiklari sinavdan 6tiri yeniden azalmaktadir.

Sinif 6gretmeni adaylarinin duygusal zeka dizeyleri ve alt boyutlardaki puanlarin ortalamalarinin
tamami orta puanlarin tzerinde bulunmustur. Bu durumda, sinif 6gretmeni adaylarinin duygusal zeka
dizeylerinin ylksek oldugu séylenebilir. Alanyazini incelendiginde, 6gretmen adaylarinin duygusal zeka
diizeylerinin yiksek oldugu sonucuna ulasan ¢alismalar oldugu goriilmektedir (Dutoglu ve Tuncel, 2008;
Giliveng, 2012; inci, 2014). Bu durumun nedeninin, &gretmenlik mesleginin gereginin dgrencilerinin
duygularini izleyebilme ve buna uygun olarak davranabilme, kendi duygularinin farkinda olma ve bunlari
kontrol edebilme olmasindan kaynaklandigi diisiinilebilir.

Sinif 6gretmeni adaylarinin duygusal zeka puanlari, genel olarak 6lgek diizeyinde de, alt boyutlarda
da cinsiyete gore farklilik gostermemistir. Alanyazininda da bu sonucu destekleyen calismalar yer
almaktadir (Diken ve Aydogdu, 2018; Oskay, Erdem ve Yilmaz, 2008).

Sinif 8gretmeni adaylarinin duygusal zeka puanlar, sinif diizeyleri agisindan 6lgegin genelinde anlamli
farklilik géstermemistir. Alt boyular incelendiginde ise, iyimserlik/ruh halinin diizenlenmesi puanlarinin
sinif diizeyine gore farkhlastigi gérilmektedir. Bu farkhilk birinci ve lglncl siniflar arasinda, Uglincu
siniflar lehinedir. Bu bulgu Yahz'in (2013) beden egitimi 6gretmen adaylari ile ylriGttiga arastirma
sonuglari ile desteklenmektedir. Yaliz’in (2013) arastirmasinda da benzer olarak bazi boyutlarda sinif
diizeyi bakimindan bir farklilik olmadigi gériliirken, ruh durumu boyutunda Ust siniflar lehine farkhlik
oldugu ortaya konmustur.

Son olarak, sinif 6gretmeni adaylarinin yasam boyu 6grenme egilimleri ile duygusal zeka duzeyleri
arasinda pozitif yonli orta diizeyde bir iliski oldugu tespit edilmistir. Olgeklerin alt boyutlari arasinda da
diistk, orta ve ylksek diizeyde iliskiler oldugu gorilmektedir. Buna gore, sinif 6gretmeni adaylarinin
yasam boyu 6grenme becerilerinin duygusal zeka ile birlikte degisim gosterdigi sdylenebilir. Duygusal
zeka ve yasam boyu 6grenme becerileri, bir sinif 6gretmeninde bulunmasi gereken ve birbirleriyle iliskili
olan 6zelliklerdir. Her iki alanda da 6z-diizenleme, 6zgliven, problem ¢dézme ve etkili iletisim becerileri
yer almaktadir. Bu durum, bu iki 6zelligin birbirleriyle iliskili olmasinin gerekgcesi olarak dustnalebilir.

Sinif 6gretmeni adaylarinin yasam boyu 6grenme egilimlerinin ylksek ¢ikmasi, ancak merak
dizeylerinin sinif dulzeyi arttikga azalmasina iliskin olarak, egitim fakiltelerinin sinif egitimi
programlarindaki uygulamalarin 6grencilerin 6grenmeye yonelik meraklarini canli tutacak sekilde
dizenlenmesi onerilebilir. Ayrica, 6grencilerin 6grenmeyi diizenleme konusunda yasadiklari eksiklikler
konusunda da tamamlayici calismalar yapilmasi uygun olabilir. Bunun yani sira, sinif 6gretmeni
adaylarinin duygusal zekalarini gelistirecek uygulamalara yer verilmesi ile 6grencilerinin duygularini daha
iyi anlayan ve 6gretme-6grenme sirecini buna gore diizenleyebilen 6gretmenler yetistiriimesine katki
saglanabilir.

Bu konuda yapilacak ¢alismalara iliskin olarak, sinif 6gretmeni adaylarinin yasam boyu 6grenme ve
duygusal zekalarina iliskin nitel calismalar yiritilerek, derinlemesine bilgi edinilmesi énerilebilir. Bunun
yani sira, sinif 6gretmeni adaylarinin yasam boyu 6grenme ve duygusal zekalarini etkileyen degiskenler
incelenebilir. Son olarak egitim fakiltelerinin farkli bélimlerinde 6grenim géren 6gretmen adaylarinin
yasam boyu 6grenme egilimleri ve duygusal zeka dizeyleri incelenebilir.

379



BOZDEMIR YUZBASIOGLU, ASKIN TEKKOL&FAiZ— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 49(1), 2020, 352-381

References

Akkoyunlu, B. (2008). Bilgi okuryazarligi ve yasam boyu 6grenme. 8th International Educational
Technology Conference. [Cevrim-igi: http://ietc2008.home.anadolu.edu.tr/ietc2008/1b.doc], Erisim
tarihi: 10.08.2018.

Aspin, D.&Chapman, J. (2001). Towards a philosophy of lifelong learning. Aspin, D. ve Chapman, J.,
Hatton, M., Sawano Y. (Eds.). International handbook of lifelong learning, 3-33. Dordecht: Kluwer
Academic Publishers.

Candy, P. C., Crebert, G. & O’Leary, J. (1994). Developing lifelong learners through undergraduate
education. National Board of Employment, Education and Training, Report no 28. Canberra:
Australian Government Publishing Service.

Certel, Z.,Catikkas, F. & Yalginkaya, M. (2011). Beden egitimi 6gretmen adaylarinin duygusal zeka ile
elestirel disiinme egilimlerinin incelenmesi. Selcuk Universitesi Beden Egitimi ve Spor Bilimleri
Dergisi, 13 (1), 74-81.

Cetin, S.&Cetin, F. (2017). Lifelong learning tendencies of prospective teachers. Journal of Education and
Practice, 8 (12), 1-8.

Creswell, J. W. (2012). Educational research. planning, conducting and evaluating quantitative and
qualitative research. Boston: Pearson Education.

Crano, W.D. & Brewer, M.B. (2002). Principles and methods of social research. New Jersey: Lawrence
Erlbaum Associates Publishers.

Demirel, M. & Akkoyunlu, B. (2017). Prospective teachers’ lifelong learning tendencies and information
literacy self-efficacy. Educational Research and Reviews, 12(6), 329-337.

Demirel, M. (2009). Yasam boyu 6grenme ve teknoloji. Proceedings of 9th. International Educational
Technology Conference. Hacettepe Universitesi, 696-703.

Diken, E. H., & Aydogdu, M. (2018). Fen bilgisi 6gretmen adaylarinin duygusal zekalari ile fen basarilari
(genetik konusunda) arasindaki iliski. Online Fen Egitimi Dergisi, 3(1): 1-13.

Diker-Coskun, Y. (2009). Universite édrencilerinin yasam boyu éGrenme edilimlerinin bazi dediskenler
agisindan incelenmesi. Unpublished Phd thesis. Ankara: Hacettepe University, Institute of Social
Science.

Dutoglu, G. & Tuncel, M. (2008). Aday 6gretmenlerin elestirel disiinme egilimleri ile duygusal zeka
diizeyleri arasindaki iliski. Abant izzet Baysal Universitesi E§itim Fakiiltesi Dergisi, 8 (1), 11-32.

Erdamar, G. (2011). Yasam boyu égrenme. Demirel, O. (Ed.). Egitimde yeni yénelimler 219-237. Ankara:
Pegem Akademi.

Erdogan, D. G. (2014). Ogretmen adaylarinin yasam boyu 6§renme edilimlerine etki eden faktérler.
Yayimlanmamis Doktora Tezi. Bolu: Abant izzet Baysal Universitesi, Egitim Bilimleri Enstitiisu.

Evin-Gencel, . (2013). Ogretmen adaylarinin yasam boyu 6grenme yeterliklerine yonelik algilari. Egitim
ve Bilim, 38 (170), 237-252.

Goodwin, T. & Hallam, S. (2006). Lifelong learning: the role of emotional intelligence. Sutherland, P. &
Crowther, J. (Eds.). Lifelong learning: concepts and contexts. Oxon: Routhledge.

Gokyer, N. & Tiirkoglu, i. (2018). Universite dgrencilerinin yasam boyu &grenme egilimleri. Firat
Universitesi Sosyal Bilimler Dergisi, 28 (2), 125-136.

Guveng, Z. (2012). Sinif 6gretmenlerinin duygusal zekdlari ile yansitici diisiinme becerileri arasindaki
iliski. Unpublished master's thesis. Pamukkale Universitesi, Sosyal Bilimler Enstitiisii, Denizli.

inci, S. (2014). Aday é&§retmenlerin duygusal zekd ile yasam doyumu diizeyleri arasindaki iliski.
Unpublished master's thesis. Canakkale Onsekiz Mart University, Institute of Educational Sciences,
Canakkale.

izci, E. & Kog, S. (2012). Ogretmen adaylarinin yasam boyu &grenmeye iliskin gorislerinin
degerlendirilmesi. Adiyaman Universitesi Sosyal Bilimler Enstitiisii Dergisi, 5 (9), 101-114.

Jenkins, A. (2004). Women, lifelong learning and employment. London: Centre for the Economics of
Education.

Karasar, N. (2005), Bilimsel arastirma yontemi. Ankara: Nobel.

Mayer, J. D., Caruso, D. R. & Salovey, P. (2000). Emotional Intelligence Meets Traditional Standards for
an Intelligence. Intelligence, 27(4), 267-298

380



BOZDEMIR YUZBASIOGLU, ASKIN TEKKOL & FAIZ — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 49(1), 2020, 352-381

McKie, J. (2000). Ageing with technology: adult viability in a technological world. Field, ) & Leicester, M.
(Eds.). Lifelong learning, education across the lifespan, 276-288. London: Routhledge-Falmer.

Oskay, O, O. Erdem, E. & Yilmaz, A. (2008). Kimya &gretmen adaylarinin dgretmenlik uygulamalari ve
duygusal zekalari Gzerine bir ¢calisma. KKEFD, 17, 228-242.

Ozgiir, H. (2016). Ogretmen adaylarinin yasam boyu 6grenme vyeterlikleri ve bilgi okuryazarhg 6z-
yeterlikleri (izerine bir calisma. Mersin Universitesi E§itim Fakiiltesi Dergisi, 12 (1), 22-38.

Saini, I. K. (2016). Strengthening life skills through emotional intelligence education. Educational Quest,
7 (1), 5-11.

Salovey, P & Mayer, J. D. (1990). Emotional intelligence. Imagination, Cognition and Personality, 9 (3),
185-211.

Sahin-Baltaci, H. & Demir, K. (2012). Pre-service classroom teachers’ emotional intelligence and anger
expression styles. Educational Sciences: Theory & Practice, 12 (4), 2422-2428.

Tabachnick, B. G. & Fidell, L. S. (2001). Using multivariate statistics. Boston: Allyn and Bacon.

Tirivanhu, P. (2016). Facilitating transformative learning for community development: experiences from
Zimbabwe. African Journal of Rural Development, 1 (3), 255-270.

Tunca, N., Alkin-Sahin, S. & Aydin, 0. (2015). Ogretmen adaylarinin yasam boyu 6grenme egilimleri.
Mersin Universitesi E§itim Fakiiltesi Dergisi, 11 (2), 432-446.

Yaliz, D. (2013). Anadolu Universitesi beden egitimi ve spor 6gretmenligi bélimi 6grencilerinin duygusal
zeka dizeyleri incelenmesi. Pamukkale Journal of Sport Sciences, 4 (2), 94-111.

Yaliz-Solmaz, D. & Aydin, G. (2016). Evaluation of lifelong learning tendencies of pre-service teachers.
Anthropologist, 24(1), 55-63.

Yaman, F. (2014). Ogretmenlerin yasam boyu édrenme egilimlerinin incelenmesi (Diyarbakir ili érnegi).
Unpublished master's thesis. Diyarbakir: Dicle Universitesi, Institute of Social Science.

Yaman, F. & Yazar, T. (2015). Ogretmenlerin yasam boyu 6grenme egilimlerinin incelenmesi (Diyarbakir
ili 6rnegi). Kastamonu Egitim Dergisi, 23 (4), 1553-1566.

Yesilyaprak, B. (2001). Duygusal zeka ve egitim agisindan dogurgulari. Kuram ve Uygulamada Egitim
Yénetimi, 25, 139-146.

381



